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This handbook has been adapted frdme Dyslexia Handbook, Updated in 2018 from TEA.

no way does this include all information and should not be considered the only resource.
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guidelines.

l. Definitions and Characteristics of Dyslexia and Dysgraphia

The student who struggles with reading and spelling often puzzles teachers and parents. The student
displays ability to learn in the absence of print and receives the same classroom instruction that benefits
most children; however, the student continuesgtsuggle with some or all of the many facets of reading
and spelling. This student may be a student with dyslexia.

Texas Education Code (TEC) §38.003 ddfiysexia and related disorderns the following way:

a58af SEALFE YSI ya iohal didinnan@s@d\by 2 difficdngiyléainingitalréad, write,
or spell, despite conventional instruction, adequate intelligence, and sociocultural opportunity.
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imperceptions dysphasia, specific developmental dyslexia, developmental dysgraphia, and
developmental spelling disability.

Students identified as having dyslexia typically experience primary difficulties in phonological
awareness, includgnphonemic awareness and manipulation, singtard reading, reading fluency, and
spelling.

In addition, students with dyslexia may have problems in written expression, reading comprehension,
and mathematics as well as other complicating conditions aniédraviors.
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people are thought people with dyslexia
to be affected is identified

by dyslexia

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



Texas state law requirddarshall IS@o identify students who have dyslexia and related disorders.

Texas Education Code 838.003 identifies the following examples of related disorders: developmental
auditory imperceptions, dysphasia, spectf@velopmental dyslexia, developmental dysgraphia, and
developmental spelling disability. Recent research in the field of dysgraphia has prompted the addition
of the following guidance regarding the evaluation, identification, and provision of servicssifients

with dysgraphia.

Dysgraphids related to dyslexia as both are langudgesed disorders. In dyslexia, the impairment is
with word-level skills (decoding, word identification, spellinDQysgraphia is a written language disorder
in serial production of strokes to form a handwritten letter. This involves not only motor skills but also
language skilis finding, retrieving and producing letters, which is a subwiercel language skill. The
impaired handwriting may interfere with spelling and/or composing, but individuals with only
dysgraphia do not have difficulty with reading (Berninger, Richards, & Abbott, 2015).

The characteristics of dysgraphia include the following:
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2014) 59

Additional consequences of dysgraphia may also include:
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Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



I. Screening

In 2017, the 85th Texas Legislature passed House Bill (HB) 1886, amending Texas Education Code (TEC)
§38.003, Screening and Treatment for Dyslekia require that all kindergarten and firgfrade public

school students be screened for dyslexia and related disorders. Additionally, the law requires that all
students beyond first grade be screened or tested as appropriate.

In response to the screenimgquirements of HB 1886, the SBOE amended its rule in 19 Texas
Administrative Code (TAC) 8§74.28, Students with Dyslexia and Related Disorders. While this rule speaks
primarily to evaluation and identification of a student with dyslexia or related dissrdealso requires

that evaluations only be conducted by appropriately trained and qualified individuals.

A related state law adds an additional layer to screening requirementddoshall ISBtudents. Texas
Education Code §28.006, Reading Diagnasiglires each school district to administer to students in
kindergarten first grade andsecond gradea reading instrument to diagnose student reading
development and comprehension.

This law also requires school districts to administer a reading instrument at the beginrsiexgeoth

gradeto students who did not demonstrate reading proficiency on the sittide state reading

assessment. The law also requires the commissioner ofadidicto select appropriate reading
AyailuNdzySyida F2NJ AyOfdzaizy 2y I O2YYAaarzySNRa fAa
AYAGNYzYSyGa 2GKSNI (K y &nkkesSa dsyictelieKeBmniiteeYadopts & A 2 Y S ND
these additional instrumets.

Texas Education Code §828.006(e) requires each district to report the results of these reading
AyailuNdzySyida (2 GKS RAAGNAOGQA 02FNR 2F (NMHzaGSSa:z
a school district is required to notify the panteor guardian of each student in kindergarten, first grade,

or second grade who is determined to akrisk for dyslexia or other reading difficulties based on the

results of the reading instrumentsn accordance with TEC §28.006(g), an acceleratedingad

instruction program must be provided to these students.

Districts that decide to use one instrument to meet the requirements of both the dyslexia screening and
the early reading diagnosis for kindergarten and grade 1 must also continue to admie&lary
instruments to all secondrade students and to students in grade 7 who did not demonstrate proficiency
on the state reading assessment for sixth grade.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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requirements of TEC §28.006 and is available on the Texas Education Agency (TEA) website at
https://tea.texas.gov/WorkArea/DownloadAsset.aspx?id=51539609421

Marshall ISDnust scren all students in kindergarten and grade 1 for dyslexia and related disorders
regardless of the availability of funding.

Texas Education Code §38.003 mandates kimatergartenstudents be screened at trend of the
school year.

Texas Education Code §383 does not explicitly state whdinst gradestudents must be screened. The
SBOE, through approval of the rule which requires adherence to this handbook (TAC §74.28), has
determined that students in first grade must be screened no later than the mafdlee school year.
Screening of firsgrade students can begin anytime in the fall as the teacher deems appropriate. Grade
1 screening must conclud® later than January 31 of each year.

It is important to note that, while TEC 838.003 requires thastallents in kindergarten and grade 1 be
screened for dyslexia and related disorders, at the time of the update to this handbook it was
determined there are no gradkevel appropriate screening instruments for dysgraphia and the other
identified related disrders.

Screening, by definition, should never be the final determination of whether a student has dyslexia.
Therefore, screening tools must be brief, efficient, and cost effective.

Who May Administer the Dyslexia Screener?

Marshall ISDvill ensure that appropriately trained and qualified individuals administer and interpret
the results of the selected screening instrument. Please note that an educational awmtesigible to
administer or interpret the dyslexia screening instrument. Iidiials who administer and interpret the
screening instrument must, at minimum, meet the following qualifications:

w 'Y AYRAGARIZ f 6K2 Aa OSNIATASRKki AOSYasSR Ay Reat
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certifications for kindergarten and grade 1, see the State Board for Educator Certification Teacher
Assignment Chart dtttps://tea.texas.gov/Texas Educators/Cédation/.)
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screening instrument for dyslexia and reading difficulties.
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Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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Interpretation  of Data/Screener

Once the screening has been administered the stags are to analyze results, identify level of risk for
each student, and make informed decisions. The next steps are broadly categorized as: refer for
evaluation, implement targeted intervention, and/or continue with core instruction.

For students who i@ identified as at risk for dyslexiglarshall ISD schooshould provide targeted
intervention provided by the appropriate staff as determined by the district or charter school. The
district or school should also continue the data collection and evalnatiocess outlined in Chapter I,
Procedures for the Evaluation and Identification of Students with DyslexiaThenyslexia Handbook
developed by The Texas Education Agency.

It is important to note that the use of a tiered intervention process, saglResponse to Intervention or
RTI, must not be used to delay or deny an evaluation for dyslexia, especially when parent or teacher
observations reveal the common characteristics of dyslexia. For students who score close to the cut
point, more informatiorwill be needed to make an informed decision regarding referral for evaluation,
implementation of targeted interventions with progress monitoring, or continuation of core instruction
only. Data gathering will provide this additional information.

A qualifiedteam is required to review all data to make informed decisions regarding whether a student
exhibits characteristics of dyslexia. This team must consist of individuais who
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administered the screener, a representative of the Language Proficiency Assessment Committee (LPAC)

(as appropriate), and an administrator. If the process of identification is initiated under IDEA, the team
must also include the parent and #DEA procedures must be followed.

It is important to remember that any point in the process a referral for a dyslexia evaluation may be
made either under Section 504 if a disability is suspected or under IDEA if a disability and a
corresponding need fospecial education services are suspected.

Regardless of the process in place for screening and data review, a student may be recommended for a
dyslexia evaluation whenever accumulated data indicates that the student continues to struggle with
one or moreof the components of reading. Parents/guardians have the right to request a referral for a
dyslexia evaluation under IDEA or Section 504 at any time. Districts must ensure that evaluations of
children suspected of having a disability are not delayed oradkelnecause of implementation of tiered
interventions or RTI.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



The Dyslexia Handbook, Updated 2018

Universal Screening and Data Review for

Reading Risk

Universal screener for
reading and dyslexia*

|

v

Student is at low risk for
reading difficulties

Continue evidence-based
core reading instruction
(Tier 1)

|

Student MAY be at risk for
reading difficulties

}

Collect and review quantitative and qualitative
data on the student
(See Figure 2.4, Sources & Examples of Screening Data.)

v

}

Ongoing monitoring to
observe for reading
difficulties and/or
characterlistics of dyslexia
and related disorders

Analysis of screening results shows

that student exhibits reading

difficulties that are not consistent
with characteristics of dyslexia and

related disorders.

Analysis of screening results and
data shows that student does
exhibit characteristics of dyslexia
and/or related disorders.

4

Begin or continue academic
interventions or determine if
evaluation under IDEA or
Section 504 Is warranted.
See state/local resources for
more information.

v

Begin IDEA/Section 504
evaluation process.
Refer to Ch. Ill, Procedures
for Evaluation and
Identification of Students
with Dyslexia.

A referral may be made at any point under either Section 504 if a disability is

suspected or |DEA if a disability and a corresponding need for special
education services are suspected.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook _Approved_Accommaea 12 11 2018.pdf



Child Find:

In addition to state and local requirements to screen and identify students who may be at risk for
dyslexia, there are also overarching federal laws and regulations to identify students with disabilities,
commonly referred to a€hild Find Child Find is set of provisions in the Individuals with Disabilities
Education Act (IDEA), a federal law that requires, in part, that states have processes in place for
identifying and evaluating children with disabilities who may need special education and related
sewices. The purpose of IDEA is to ensure a free and appropriate public education for children with
disabilities (20 U.S.C. §1400(d); 34 C.F.R. 8300.1).

Another federal law that affects children with disabilities in public school is Section 504 of the
Rehaliitation Act of 1973, commonly referred to as Section 504. Under Section 504, public schools must
annually attempt to identify and locate every qualified person with a disability residing in its jurisdiction
and to notify persons with disabilities and/treir parents of the requirements of Section 504.

LG A& AYLRNIlIYyG G2 y230S GKFG L59! FyR {SOGA2Yy pnn
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guestions regarding this information should be directedvtarshall ISampus or district special

education personnel and Section 504 coordinators.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



I1l.  Procedures for the Evaluation and Identification of Students
with Dyslexia, Dysgraphia or Related Disorders

The determination to refer 8Marshall ISBtudent for an evaluation must always be made on a 4ase
case basis and must be driven by datesed decisions.

A team of persons with knowledge of the student, instructional practicespasdible service options

meets to discuss data collected and the implications of that data. These individuals include, but are not
limited to, the classroom teacher, administrator, dyslexia specialist, and/or interventionist. This team
may also include # parents and/or a diagnostician familiar with testing and interpreting evaluation
results. This team may have different names in different districts and/or campuses. For example, the
team may be called a student success team, student support team, stirdentention team, or even
something else. This team of knowledgeable persons is not an Admission, Review, and Dismissal (ARD)
committee or a Section 504 committee, although many of these individuals may be on a future
committee if the student is referretbr an evaluation and qualifies for services and/or accommodations.

If the team determines that the data does not give the members reason to suspect that a student has
dyslexia, a related disorder, or other disability, the team may decide to providettident with

additional support in the classroom or through the RTI process. However, the student is not referred for
an evaluation at this time.

If the team suspects that the student has dyslexia or a related disorder, the team should consider the
type o instruction thatwouR 6 Said YSSG (GKS aiddzRSyidQa ySSRay

1) Standard protocol dyslexia instructiomcludes the critical, evidendeased

components of and delivery methods for dyslexia instruction. Components of this
instruction include, among other thingphonological awareness, sousgmbol
association, syllabication, orthography, morphology, syntax, reading comprehension,
and reading fluency. Principles for effective delivery of content must be consistent with
researchbased practices, including a mekhsory, systematic, cumulative, and explicit
approach.Standard protocol dyslexia instruction is not specially designed instruction.

2) Specially designed instructioh 8 RSTAY SR dzyRSNJ L59! & al Rl
methodology, or delivery of inskHzO G A2y é (2 | OKAfR StA3IA0ES o
Ydzad | RRNBaa (GKS dzyAljdzS ySSRa 2F (KS OKAfR
Ydzad Syadz2NBE | 00Saa (G2 GKS ISYSNIf OdzZNNA Odz ¢
educational standards (34FER §300.39(b)(3)). In some cases, the data may suggest
that the unique needs of a student suspected of having dyslexia require a more
Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



individualized program than that offered through standard protocol dyslexia instruction.
When this is the case, thererisason to suspect thatpecial education servicese
necessary for the student.

Referral Timelines

When a referral for a dyslex@dysgraphia or other related disordeevaluation is made under IDEA,

Texas law establishes that a full individual anddhéialuation (FIE) must be completed within 45

school days from the time a district or charter school receives consent. Section 504, however, does not
require specific timelines. Therefore, it is beneficial for districts to consider the timelines Texas ha

established for special education evaluations through TEC §29.004(a). The Office of Civil Rights (OCR)
f221a G2 aidrdisS GAYStAySa a + IFdZARStEAYS 6KSYy RSTA
be filed regarding evaluation procedureslarshall ISD will follow, as closely as appropriate,

requirements related to IDEA when completing an evaluation under Section 504.

Reevaluation for Dyslexia

Unless otherwise provided by law, a student determined to have dyslexia during screening or testing

under Subsection (a) or accommodated because of dyslexia may not be rescreened or retested for

Reéaft SEAIF FT2NJ GKS Lz2N1L}R2 &S 2F NBlLaasSaairy3da (GKS aiddzRS
reevaluates the information obtained from previous screening etitg of the student.

See Figure 3.8 flowchdrom The 2018 Dyslexia Handbook ffoore information.

Evaluating for Dysgraphia
Schools shall recommend evaluation for dysgraphia if the student demonstrates the following:
w LYLIF ANBR 2 NJ3A f0fKSTA oAtaS digyl SYERBINRGISARS T2 NJ G KS a G dzRSy
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Documentation of the following characteristics of dysgraphia could beated during the data
gathering phase:

w {26 2NIfF02NBR gNRGGSY 62N

w t 22N F2NXIGA2Yy 2F fSG0GSNE

w LYLINRBLISNI f SGGSNI &ty

w t 22N LISy OAf 3ANRLI

w LYFrRSIljdzrdS LINBaadzaNE Rdz2NAYy3I KFEYRgNARGAYT 60422 KIF N

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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Students who are currently eligible under IDEA and have an IEP and who are now suspected of having
dysgrapia must undergo a reevaluation under IDEA.

Figure 5.2. Areas for Evaluation of Dysgraphia
Academic Skills Cognitive Processes Possible Additional Areas
e |etter formation *  Memory for letter or ¢ Phonological
e Handwriting symbol sequences awareness
e Word/sentence (orthographic processing) e Phonological memory
dictation (timed and e Working memory
untimed) s Letterretrieval
* Copying of text e Letter matching
e \Written expression
e Writing fluency (both
accuracy and fluency)

Berninger, V. W., & Wolf, B. (2009). Teaching students with dyslexia and dysgraphia lessons from teaching
and science. Baltimore, MD: Paul H. Brookes Publishing.

Review and Interpretation of Data and Evaluation

To appropriately understand evaluation data, the committee of knowledgeable persons (ARD or Section
pnn0 YdzZAG AYGSNIINBG GSada NBadzZ Ga Ay tA3IKAEG 27F
environmental or socioeconomic factors, and any otpertinent factors that affect learning.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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areas of writing and spelling reflect a pattern of evidence for the primary characteristics of dysgraphia
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following areas:
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Based on the above information and guidelines, should the committee (Section 504 or ARD) determine

that the student exhibits weakness in writing and spelling, the committee will then examine the

a0dzRSy i Qa RIGlI (2 RSOSNNVAYBLISEBIR SNY (MBS@AISH RA W Ti D dz
abilities, sociocultural factors, language differences, irregular attendance, or lack of appropriate and

effective instruction. For example, the student may exhibit strengths in areas such as reading

comprehensia, listening comprehension, oral verbal ability, or math reasoning yet still have difficulty
with writing and spelling.

Therefore, it is not one single indicator, but a preponderance of informal and formal data that provide
the committee with evidence fowhether these difficulties are unexpected.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



Figure 3.8

Pathways for the Identification and Provision of Instruction
for Students with Dyslexia

A team of knowledgeable persons reviews data and existing information and determines an initial evaluation for dyslexia
or redated disorder should be conducted. The team determines the appropriate pathway for evaluation.
Parent can request evaluation at any time
(SeeFig. 3.2 and Fig. 3.3, Data Gathering) /

! '

Based on das the team supects
Baed on daa, the team aupects the student has & dsablity and a
the student has 3 disability need for special education services
as a resut of the disabiity
Obrain Otean
parentai parereal
congent conaent
‘ | 4
Evaluate under IDEA
Evaluate under Section 504 g es oo onam 0o o0 e PR AN ‘.QD
{#0kow Ing procedural safeguards) ep safeg
Muy need 1o ‘

smexmunder| | 1 Do the results of the evaluation show that
the student has dyslexia or a relsted disorder
that meetsthe IDEA eligbility crteriafor a
NO i@ wecific learning disability?

1. Do the results show that the student needs
special education because of dyslexis or a

1. Do the resuits of the evalustion show that
the student has dyslexia or a related disorder?
(Referto Figure 3.7)

NO M 2 Doesthe dysiexia or related disarder
substant ially im & one or more of e’'s major
activities such as learning, reading, writing, or

——————————————

wpelling? related disorder?
v l '
Addnons s
neeces '@t
Yes nd stes refern W for ves
IDEA avaluaion
‘ Nece sy ‘
Section 504 Eligible IDEA Eligible
Student needs services, standard protocol Student receives specially designed instruction,
dyslexda instruction, accommodations, and/or related services, supplementary aids and services,
related axds specific to his/her disabllity, accommedations, or program modifications,

v v

¢ Section 504 Pan developed Dy Section S04 comm ttee with
Parent participation (and Sudent when appropriate)

o Mug include stalf with expertise n dyskex a

¢ Refer to Ch. IV, Critical, Evioence based Components of Dysiex &
Instruction,

o Parent Can revoke congent for pr 0cess Or placement & any me

v v

¢ IEP developed by ARD committee ncuding pa ent

o Mug inciude staf with expertise n dyskex s

* Refer 1o Ch. IV, Ingtruct on for Crivics, Evidence based Components of
Dy e Instruction

o Parent can revoke consent for pr OCess O placement X any tme

FREE APPROPRIATE PUBRLIC EDUCATION FREE APPROPIIATE PUBLIC EDUCATION
meaningiul FCLESS ~ 00U OPPOFTUN Ity when ¢ ompar ed 1o thair meaningful benefit - EP must be reasonably calculated to provide
ron-disab e peers educational benefe
Y
If student continues to struggle, referral for IDEA
evaluation (FIE) should be Initiated.,

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook _Approved_Accommaea 12 11 2018.pdf



IV. Instruction
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of Education, the board of trustees of each school district shall provide for therteza of any student
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must provide an identified student access at his/her campus to an instructional program that meets the
requirements in SBOE ruladto the services of a teacher trained in dyslexia and related disorders.

While the components of instruction for students with dyslexia include good teaching principles for all

teachers, the explicitness and intensity of the instruction, fidelity to paogdescriptors, grouping

formats, and training and skill of the teachers are wholly different from core classroom instruction and

must be considered when making individual placement decisions.

Standard Protocol Dyslexia Instruction

For the student who hasot benefited from the researchased core reading instruction, the

components of instruction will include additional focused intervention as appropriate for the reading

needs of the student with dyslexi&tandard protocol dyslexia instructioprovides &idencebased,

multisensory structured literacy instruction for students with dyslexia. A standard protocol dyslexia
instructional program must be explicit, systematic, and intentional in its approach. This instruction is
designed for all students with digsia and will often take place in a small group setting. Standard

protocol dyslexia instruction must beww S PARISHYOE | yR STFFSOGAGS F2N aidz
GFdAKG o6& 'y FLILINPLNARIFGStE@ GNFAYSR AyadNuzOG2 NI |

R
y
ForMarshall ISDstudents with dyslexia who have been determined eligible for and who are receiving

special education services, specially designed instruction must also address the critical, ebatarte

components described in this chapter. Specially design&duction differs from standard protocol

dyslexia instruction in that it offers a more individualized program specifically designed to meet a
a0dzRSy G Qa dzyAljdzS ySSRao

Required Components of Dyslexia Instruction

Phonological awareness, sousgmbol associatin, syllabication, orthography, morphology, syntax,
reading comprehensiorandreading fluency Marshall ISD continues to use both MTA and Reading by
Design for dyslexia instruction.

Dyslexia Specialist Training Requirements

Teachers, such as reading specialists, master reading teachers, general education classroom teachers, or
special education teachers, who provide dyslexia intervention for students are not required to hold a
specific license or certification. However, thesiicators must at a minimum have additional

documented dyslexia training aligned to 19 TAC 8§74.28(c) and must deliver the instruction with fidelity.

This includes training in critical, evideAoased components of dyslexia instruction such as phonolbgica
awareness, soundymbol association, syllabication, orthography, morphology, syntax, reading
comprehension, and reading fluency. In addition, they must deliver multisensory instruction that

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



simultaneously uses all learning pathways to the brain, is Byaie and cumulative, is explicitly taught,
uses diagnostic teaching to automaticity, and includes both analytic and synthetic approaches.

See chart below:

Figure 4.1. Training Requirements for Educators Providing Dyslexia Services
slexia Degree Trainin Fou Direct Certification oMb
X rainu I\ i L
2 Dy‘ Licensing Body g. 8 Contact |Practicum Hours| . Education
Certification/License Required | Program Observations Exam ¥
Hours Requirement
Training
hich
. State Board for Which meets
Educator certification® as Z components| Varies with|  Varies with Varies with
Educator Certification| Bachelors None None
appropriate (SBEC) of program program program
instruction
and delivery|
*Teachers, such as reading specialists, master reading teachers, general education classroom teachers, or special education teachers are not required to
hold a specific license or certification to provide dyslexia intervention for students; however, they must at a minimum have additional documented
dyslexia training aligned to 19 TAC §74.28(c) and must deliver the instruction with fidelity.

To ensure thaMarshall IS@eachers are knowledgeable about dyslexia, TEC §21.054(b) and 19 TAC
8§232.11(e) require educators who teastudents with dyslexia to bained in new research and
practices related to dyslexia as a part of their continuing professional education (CPE) hours.

Instructional Intervention for ELLS

English Learners (Els) rageg dyslexia services will have unique needs. Provision of dyslexia instruction
should be in accordance with the program model the student is currently receiving (e.g., dual language,
transitional bilingual, ESL). Interventionists working with ELs simawiel additional training on the
specialized needs of ELs.

For ELs learning to read in English and not in their native language, progress in reading may be hindered
due to limited vocabulary in English. Therefore, in addition to all the components ofieffétstruction
previously discussed, intervention for ELs also must emphasize oral language development
(CardenasHagan, 2018). Because the English language is derived frorB@mgipLatin, Greek, French,

and other languages, ELs can expand their argjuage and vocabulary knowledge by understanding

the cognates (baseball/béisbol or leader/lider) that exist in their native language and English. The
similarities of words in the native language and English must be explicitly taught.

It is also necessaty incorporate ESL strategies during the intervention process and in all content areas.
In Texas, school districts are required to implement the English Language ProficiencydstéBHRS) as
anintegral part of each subject area in the required curticnl(TAC 874.4(a)).

Dyslexia instruction for ELs must incorporate the ELPS. A few strategies to consider include the
following:

w 9&GF0fAAK NRdziAYyS& a2 GKIG 9[a dzyRSNBGI yF

w t NPOARS y I GA DS f I y 3 dzl Ebéwhénd;thde.ﬁﬁsl\dmilnotéKéy IA DA
understand the task

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



w t NPOARS 2LIR2NIdzyAGASaE F2NI NBLISGAGAZ2Y | YR
learned to mastery

w ! R2dzald GKS NI GS 2F aLISSOK FyR GKS O2YLX SE
second language pficiency level of each student

w t NPGARS SEGNY GAYS T2NJ GKS 9 G2 LINROSaa
necessary during the early stages of second language development

w tNPPJARS SEGNI GAYS F2NJGKS 9[ G2 F2Nydz |

w 9YLKEF&EAT S GSEG GKIG AyOfdRSa FIYAEAFN O2y

Instructional Accommodationgor Dyslexia

Accommodations are not one size fits all; rather, the impact of dyslexia on each individual student
determines the necessary accommodation. Listed below are examples of reasonable classroom

accommodations:

w [/ 2LASA 2F y-Prip&gprodd&pI o> S OKSNJ

w b-BaKking assistance

w ! RRAGAZ2YIE GAYS 2y Oflaa lFaaAr3ayyYSyida FyR (Sada

w WSRAZOSRk&K2NISYSR aaAadyyYSyia o0Se3adr OKdzylAy3d
on a classroom test or homework assignment without eliminating concepttudent planner to assist

GAGK | 2aA3yyYSyiav w !'fAOSNYylFIGAGS GSada t20FGA2y GKI
w tNA2NRGE aSlIadAy3a aaArayySyl

hNI f NBFIRAYI 2F RANBOGAZ2YE 2NJ 6NRGGSY YIFGSNRL T

ax

22 NR ol y1
| dZRA 20221 &
L

¢SEGhiG2 aLXsSs

m: O

{LISSOK (2 GSEG

9f SOUNRYAO aL)Sftft SN

9t SOGNRYAO RAOGAZ2YI NRSA
C2N)dz I OKI NI &

€ & & €& €& € €& €

I RIFLIGAGS € SENYAYy3 (22ta FyR FTSEHGdNBaE Ay a27F6o! N

Instructional Accommodations for the Student with Dysgraphia

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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w WSRdzOS (KS tSy3idK NBIdZANBYSyida 2F oNARGGSY |aaaii3
w tNPPARS O2LIASE 2F y20Sa 2N Faairday | y2a8 Gr{1Ay3
w !'fft26 GKS a0dZRRSyd G2 | dzRArzakeNnBl@eatB R A YL NI yd | aa
w !adarad addzRSyid ¢gA0GK RS@St2LIAyYy3a ft23A0FHE adSLa G2
w ! ff2¢g GKS dzasS 2F (SOKyz2ft23& 06Sodadx aLISSOK G2 4GS
w !'fft2¢ GKS addzRSy il G2 dza$S oldgbk and &ficienNI Y I y dza ONR LJi =
w !'fft2¢g GKS ad0ddzZRSyd (G2 dz&S 3INI LK LI LISNI F2NJ YI GKZ
columns of numbers
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project

Decisions about which accommodations to use are very individualized and should be made for each
d0dzRSyid o0& GKIG &adGddzRRSyidQa 'ws 2N {SOlGA2y pnn O2YY
a significant role in choosing and using acowdations. Students need to know what accommodations

are possible, and then, based on knowledge of their personal strengths and limitations, they select and

try accommodations that might be useful for them. The more input students have in their own

accommalation choices, the more likely it is that they will use and benefit from the accommodations.

Instruction for Students with Dysgraphia

Between 10% and 30% of students struggle with handwriting. Early difficulties in this area are
significantly correlated with poorer performance on composition tasks. The following are research

based elements of effective handwriting instruction. These elets, which apply to both manuscript

and cursive handwriting, may not necessarily apply to an entire class but instead may be used to support
instructional methods delivered in small groups with students whose penmanship is illegible or

dysfluent.

1. Showstudents how to hold a pencil.

2. Model efficient and legible letter formation.

3. Provide multiple opportunities for students to practice effective letter formation.

4. Use scaffolds, such as letters with numbered arrows showing the order and diretstrokes.

5. Have students practice writing letters from memory.

c® t NPOARS KFEYRGNAGAYI FfdzSyO& LINF OGAOS (2 o6dzAfR

7. Practice handwriting in short sessions.

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



T Adapted from Berninger et al., 1997; Berninger et al., 2006; @gnt
Cope, & Moser, 2006; Graham et al., 2012; Graham, Harris, & Fink, 2000; Graham & Weintrub, 1996.

While it is important for students with dysgraphia to receive the resedased elements of

handwriting, spelling, and written language instruction ag péthe core curriculum, for those students
who require additional supports and services for dysgraphia, instructional decisions must be made by a
committee (either Section 504 or ARD) that is knowledgeable about the instructional elements and
delivery ofinstruction that is consistent with researdiased practice.

Figure 5.4. Handwriting Hierarchy of Instruction

Posture Also known as “Watch Our Writing” (W.0.W)

* Feet are flat on the floor

=  Backis straight

* Paper slanted so that the edge of the paper is parallel to the writing arm
e Paper anchored with non-writing hand

®  Pencil grip and position correct

Grip Normal tripod grip with pencil resting on first joint of middle finger with
the thumb and index fingers holding the pencil in place at a 45° angle.
Letter Formation Emphasis placed in the following order:
* Shape

* Proportion
s Size
s  Rhythm/fluency

& Slant

Sequence * Lower case letters first; Capitals as needed beginning with first letters of
student name

*  Manuscript — group by stroke formation
e Cursive — group by beginning approach stroke

. Letters

* Syllables
*  Words

* Phrases

* Sentences

® Paragraphs

Handwriting supports spelling, a complex process of translating a phoneme (spoken sound) to the
corresponding grapheme (orthographic representation) in order to generate written text tess@m
idea. Orthography is the written spelling patterns and rules in a given language. Students must be taught

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



the regularity and irregularity of the orthographic patterns of a language in an explicit and systematic
manner. The instruction should be iggeated with phonology and sourslymbol knowledge.

Students with written expression difficulties because of dysgraphia would benefit from being taught
explicitstrategiesfor composing including planning, generating, reviewing/evaluating, and revising
different genre including narrative, informational, compare and contrast, and persuasive compositions
(IDA, 2012).

Monitoring of Accommodations for Studentsnder Section ®4- all teachers of students with
accommodations, including those with dyslexia or dysgraphia must complete each six weeks to document
provision of accommodations as well as provide work samples.

Student Counselor Six Weeks

Teacher Subject 2020-2021

Data should be collected daily for accommodations.

Key: + = offered and helped; - = offered and did not help; R= refused; A= Absent

Accommodations from Service Plan Week 1 Week 2 Week 3 Week 4 Week 5 ‘Week 6- Scan

_M T WIT |F IM|T W |T([FIM |T |W|T|F [M |T|W|T |F |[M|T|W]|T||F|M|T|WT|[F

If the student has a Behavior Plan (BIP), please note progress weekly.

BIP Info Week 1 Week 2 Week 3 Week 4 Week 5 Week &

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



Program Exit Criteria

Uponsuccessful completion dflarshall ISD dyslexia or dysgraphia program, as measured by program mastery
checks, students will be exited from the program. Additional criteria for exit may include but is not limited to:
grades, state assessment data, benchmark or common assessmenpdagress monitoring data, and individual
dyslexia/dysgraphia program requirements.

If a student has shown substantial growth or progress and the Section 504 Committee determines the student is
ready to be dismissed completely from the program, the cotteaimay recommend monitoring services instead

of direct services. When a child is exited from the dyslexia program, a dismissal form shall be placed in the
a0dzRSyiQa /! a F2f RSNP

At any time, a parent can request in writing that the student exit the paogr

Marshall ISD Progress Monitoring

Marshall ISD Dyslexia Specialists will document progress for all students who receive direct services each six weeks
by completing the following Dyslexia Report Card.

MISD Dyslexia Report Card

Student:

Campus:

Year: 2020-2021

Dyslexia Teacher:

Grade:

3 2+ 2 2 1
Progressing Toward Dyslexia Minimal Progress Toward Dyslexia
Regularly Meats/Exceeds Dyslexia Program Standard(s) | Program Standard(s) | Program Standard(s)

15t & weeks | 2nd 6 weeks | 3rd 6 weeks | 4th 6 weeks | 5th 6 weeks | 6th 6 weeks
Skills Monitored in the MISD Dyslexia Program | | | | |

Reading Accuracy

Reading Flueney
Epelling/Phonics

Handwriting

E=Exgmplary Effort GuGood Efort s=satisfactory Effort 1sEffort is Improving N=Effort Neads to improve [Effort:

{ hi e of i
Reading Leval Expectation Baginning of © @ Year| Middle of the Year End of the Year |

. . f f
Student's Reading Leve : Beginning of the Year| Middle of the Year End of the Year |

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



V. Appendices

Dyslexia General Guidelines Checklist (adapted from Region 10 ESC)

Develop Awareness
Staff Development ‘

Select Teachers and Curriculum Materials
Number of Teachers Needed

Review of Teacher Certifications &

Training

Review of Curriculum Materials &

Teaching Programs in District
Develop or obtain forms for:

Procedures for ED a student with

Dyslexia or a Related Disorder

Written Notice to Parents before

Evaluation Takes Place (5 days Notice)

Data Gathering (referral packet)

Parent/Teacher Information

Recommend for Evaluation

Other(accommodations, monitor, etc)

Set-up Process and Establish Who is Responsible for:
Administer K -2 Assessments & apply
results to the instructional program
Screeners

Evaluation Instruments
ID (ARD or 504 Committee Decision)

Inform Parent of services and options
under Section 504
Provide Parent Education Program

Intervention/Instructional Options

Progress Monitoring

Report in PEI MS the
with dyslexia & if services are

provided; those at risk; reading
instruments used

Determine Exit Criteria/Continued Contact

Exit Criteria

Establish Support System for Exited
Students

Other/Notes

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf



Technology Integration f@tudents with Dyslexia

https://www.region10.org/programs/dyslexsatewide/techplan/

Texas Education Code 838.0031, added by Senate Bill 866 (82nd Texas Legislatuine) felaiesng:

(a) The agency shall establish a committee to develop a plan for integrating technology into the classroom
to help accommodate students with dyslexia. The plan must:

(1)Determine the classroom technologies that are useful and practicaistirag public schools in
accommodating students with dyslexia, considering budget constraints of school districts; and

(2)Develop a strategy for providing those effective technologies to students.

(b) The agency shall provide the plan and informationtabeuavailability and benefits of the
technologies identified under Subsection (a) (1) to school districts.

(c) A member of the committee established under Subsection (a) is not entitled to reimbursement for
travel expenses incurred by the member undés gection unless agency funds are available for that
purpose.

Dyslexia Reading Phoni&:hool Appropriate Websites

https://onlinephonicsgames.com/

www.ictgames.com

Www.pppst.com

www.kizphonics.com

www.funbrain.com

www.starfall.om

www.pbskids.com

www.seussville.com

www.onlinephonicsgames.com

Www.primarygames.com

www.abcya.com

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook_Approved_Accommaea 12 11 2018.pdf
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Texas Administrative Code §74.28
(State Board of Education Rule)

(a) In order to support and maintain full educational opportunity for students with dyslexia and
related disorders and consistent with federal and state law, school districts and open-enrollment
charter schools shall provide each student with dyslexia or a related disorder access to each
program under which the student qualifies for services.

{b) The board of trustees of a school district or the governing body of an open-enrollment charter
school must ensure that procedures for identifying a student with dyslexia or a related disorder
and for providing appropnate, evidence-based instructional services to the student are
implemented in the district.

(¢) A school district's or open-enrollment charter school's procedures must be implemented
according to the State Board of Education (SBOE) approved strategies for screening,
individualized evaluation, and techniques for treating dyslexia and related disorders. The
strategies and techniques are described in the "Dyslexia Handbook: Procedures Concerning
Dyslexia and Related Disorders " provided in this subsection. The handbook is a set of
guidelines for school districts and open-enrollment charter schools that may be modified by the
SBOE only with broad-based dialogue that includes input from educators and professionals in
the field of reading and dyslexia and related disorders from across the state.

Figure: 19 TAC §74.28(c)

(d) Screening as descnibed in the "Dyslexia Handbook: Procedures Concerning Dyslexia and
Related Disorders" and further evaluation should only be conducted by individuals who are
trained in valid, evidence-based assessments and who are trained to approprniately evaluate
students for dyslexia and related disorders.

(¢) A school district or open-enrollment charter school shall purchase a reading program or
develop its own evidence-based reading program for students with dyslexia and related disorders
that 1s aligned with the descriptors found in the "Dyslexia Handbook: Procedures Concerning
Dyslexia and Related Disorders." Teachers who screen and treat these students must be trained
mstructional strategies that use individualized, intensive, multisensory, phonetic methods and a
variety of writing and spelling components described in the "Dyslexia Handbook: Procedures
Concerning Dyslexia and Related Disorders. " The professional development activities specified
by each open-enrollment charter school and district and/or campus planning and decision making
committee shall include these instructional strategies.

(f) At least five school days before any evaluation or identification procedure is used selectively
with an individual student, the school district or open-enrollment charter school must provide
written notification to the student's parent or guardian or another person standing in parental
relation to the student of the proposed identification or evaluation. The notice must be in English,
or to the extent practicable, the individual's native language and must include the following:

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook _Approved_Accommaea 12 11 2018.pdf



(1) a reasonable description of the evaluation procedure to be used with the individual
student;

(2) information related to any instructional intervention or strategy used to assist the
student prior to evaluation;

(3) an estimated time frame within which the evaluation will be completed; and

(4) specific contact information for the campus point of contact, relevant Parent Training
and Information Projects, and any other appropnate parent resources.

(g) Before a full individual and initial evaluation is conducted to determine whether a student has
a disability under the Individuals with Disabilities Education Act (IDEA), the school district or
open-enrollment charter school must notify the student’s parent or guardian or another person
standing in parental relation to the student of its proposal to conduct an evaluation consistent
with 34 Code of Federal Regulations (CFR), §300.503, provide all information required under
subsection (f) of this section, and provide:

(1) a copy of the procedural safeguards notice required by 34 CFR, §300.504;
(2) an opportunity to give written consent for the evaluation; and
(3) a copy of mformation required under Texas Education Code (TEC), §26.0081.

(h) Parents/guardians of a student with dyslexia or a related disorder must be informed of all
services and options available to the student, including general education interventions under
response to intervention and multi-tiered systems of support models as required by TEC,
§26.0081(d), and options under federal law, including IDEA and the Rehabilitation Act, §504.

(1) Each school or open-enrollment charter school must provide each identified student access at
his or her campus to instructional programs required in subsection (e) of this section and to the
services of a teacher trained in dyslexia and related disorders. The school district or open-
enrollment charter school may, with the approval of each student's parents or guardians, offer
additional services at a centralized location. Such centralized services shall not preclude each
student from receiving services at his or her campus.

() Because early intervention is critical, a process for early identification, intervention, and
support for students at risk for dyslexia and related disorders must be available in each district
and open-enrollment charter school as outlined in the "Dyslexia Handbook: Procedures
Concerning Dyslexia and Related Disorders.” School districts and open-enrollment charter
schools may not use early intervention strategies, including multi-tiered systems of support, to
delay or deny the provision of a full and individual evaluation to a child suspected of having a
specific leaming disability, including dyslexia or a related disorder.

(k) Each school district and open-enrollment charter school shall report through the Texas
Student Data System Public Education Information Management System (TSDS PEIMS) the

Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency
tea.texas.gov/sites/default/files/201-®yslexiaHandbook _Approved_Accommaea 12 11 2018.pdf
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