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This handbook has been adapted from The Dyslexia Handbook, Updated in 2018 from TEA.  In 

no way does this include all information and should not be considered the only resource.  

aŀǊǎƘŀƭƭ L{5 ŜƴŎƻǳǊŀƎŜǎ ŀƭƭ ǊŜŀŘŜǊǎ ǘƻ ǊŜŦŜǊ ǘƻ ¢9!Ωǎ ƘŀƴŘōƻƻƪ ŦƻǊ ŎƻƳǇƭŜǘŜ ǊǳƭŜǎ ŀƴŘ 

guidelines.   

 

I. Definitions and Characteristics of Dyslexia and Dysgraphia  

The student who struggles with reading and spelling often puzzles teachers and parents. The student 

displays ability to learn in the absence of print and receives the same classroom instruction that benefits 

most children; however, the student continues to struggle with some or all of the many facets of reading 

and spelling. This student may be a student with dyslexia.  

 

Texas Education Code (TEC) §38.003 defines dyslexia and related disorders in the following way:  

 

ά5ȅǎƭŜȄƛŀέ ƳŜŀƴǎ ŀ ŘƛǎƻǊŘŜǊ ƻŦ Ŏƻƴǎǘƛǘǳǘional origin manifested by a difficulty in learning to read, write, 

or spell, despite conventional instruction, adequate intelligence, and sociocultural opportunity.  

 

άwŜƭŀǘŜŘ ŘƛǎƻǊŘŜǊǎέ ƛƴŎƭǳŘŜ ŘƛǎƻǊŘŜǊǎ ǎƛƳƛƭŀǊ ǘƻ ƻǊ ǊŜƭŀǘŜŘ ǘƻ ŘȅǎƭŜȄƛŀΣ ǎǳŎƘ ŀǎ ŘŜǾŜƭƻǇmental auditory 

imperceptions, dysphasia, specific developmental dyslexia, developmental dysgraphia, and 

developmental spelling disability. 

Students identified as having dyslexia typically experience primary difficulties in phonological 

awareness, including phonemic awareness and manipulation, single-word reading, reading fluency, and 

spelling. 

 

In addition, students with dyslexia may have problems in written expression, reading comprehension, 

and mathematics as well as other complicating conditions and/or behaviors. 
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Texas state law requires Marshall ISD to identify students who have dyslexia and related disorders. 

Texas Education Code §38.003 identifies the following examples of related disorders: developmental 

auditory imperceptions, dysphasia, specific developmental dyslexia, developmental dysgraphia, and 

developmental spelling disability. Recent research in the field of dysgraphia has prompted the addition 

of the following guidance regarding the evaluation, identification, and provision of services for students 

with dysgraphia. 

 

Dysgraphia is related to dyslexia as both are language-based disorders. In dyslexia, the impairment is 

with word-level skills (decoding, word identification, spelling). Dysgraphia is a written language disorder 

in serial production of strokes to form a handwritten letter. This involves not only motor skills but also 

language skillsτfinding, retrieving and producing letters, which is a subword-level language skill. The 

impaired handwriting may interfere with spelling and/or composing, but individuals with only 

dysgraphia do not have difficulty with reading (Berninger, Richards, & Abbott, 2015). 

 

The characteristics of dysgraphia include the following:  

ω ±ŀǊƛŀōƭȅ ǎƘŀǇŜŘ and poorly formed letters  

ω 9ȄŎŜǎǎƛǾŜ ŜǊŀǎǳǊŜǎ ŀƴŘ ŎǊƻǎǎ-outs  

ω tƻƻǊ ǎǇŀŎƛƴƎ ōŜǘǿŜŜƴ ƭŜǘǘŜǊǎ ŀƴŘ ǿƻǊŘǎ  

ω [ŜǘǘŜǊ ŀƴŘ ƴǳƳōŜǊ ǊŜǾŜǊǎŀƭǎ ōŜȅƻƴŘ ŜŀǊƭȅ ǎǘŀƎŜǎ ƻŦ ǿǊƛǘƛƴƎ  

ω !ǿƪǿŀǊŘΣ ƛƴŎƻƴǎƛǎǘŜƴǘ ǇŜƴŎƛƭ ƎǊƛǇ  

ω IŜŀǾȅ ǇǊŜǎǎǳǊŜ ŀƴŘ ƘŀƴŘ ŦŀǘƛƎǳŜ  

ω {ƭƻǿ ǿǊƛǘƛƴƎ ŀnd copying with legible or illegible handwriting (Andrews & Lombardino, 

2014) 59  

 

Additional consequences of dysgraphia may also include:  

ω 5ƛŦŦƛŎǳƭǘȅ ǿƛǘƘ ǳƴŜŘƛǘŜŘ ǿǊƛǘǘŜƴ ǎǇŜƭƭƛƴƎ 

 ω [ƻǿ ǾƻƭǳƳŜ ƻŦ ǿǊƛǘǘŜƴ ƻǳǘǇǳǘ ŀǎ ǿŜƭƭ ŀǎ ǇǊƻōƭŜƳǎ ǿƛǘƘ ƻǘƘŜǊ ŀǎǇŜŎǘǎ ƻf written 

expression 
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II. Screening  

 

In 2017, the 85th Texas Legislature passed House Bill (HB) 1886, amending Texas Education Code (TEC) 

§38.003, Screening and Treatment for Dyslexia, 1 to require that all kindergarten and first-grade public 

school students be screened for dyslexia and related disorders. Additionally, the law requires that all 

students beyond first grade be screened or tested as appropriate. 

 

In response to the screening requirements of HB 1886, the SBOE amended its rule in 19 Texas 

Administrative Code (TAC) §74.28, Students with Dyslexia and Related Disorders. While this rule speaks 

primarily to evaluation and identification of a student with dyslexia or related disorders, it also requires 

that evaluations only be conducted by appropriately trained and qualified individuals. 

 

A related state law adds an additional layer to screening requirements for Marshall ISD students. Texas 

Education Code §28.006, Reading Diagnosis, requires each school district to administer to students in 

kindergarten, first grade, and second grade a reading instrument to diagnose student reading 

development and comprehension.  

This law also requires school districts to administer a reading instrument at the beginning of seventh 

grade to students who did not demonstrate reading proficiency on the sixth-grade state reading 

assessment. The law also requires the commissioner of education to select appropriate reading 

ƛƴǎǘǊǳƳŜƴǘǎ ŦƻǊ ƛƴŎƭǳǎƛƻƴ ƻƴ ŀ ŎƻƳƳƛǎǎƛƻƴŜǊΩǎ ƭƛǎǘΣ ŀƴŘ ŘƛǎǘǊƛŎǘǎ ŀǊŜ ǇŜǊƳƛǘǘŜŘ ǘƻ ǳǎŜ ǊŜŀŘƛƴƎ 

ƛƴǎǘǊǳƳŜƴǘǎ ƻǘƘŜǊ ǘƘŀƴ ǘƘƻǎŜ ƻƴ ǘƘŜ ŎƻƳƳƛǎǎƛƻƴŜǊΩǎ ƭƛǎǘ only when a district-level committee adopts 

these additional instruments.  

 

Texas Education Code §28.006(e) requires each district to report the results of these reading 

ƛƴǎǘǊǳƳŜƴǘǎ ǘƻ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ōƻŀǊŘ ƻŦ ǘǊǳǎǘŜŜǎΣ ¢9!Σ ŀƴŘ ǘƘŜ ǇŀǊŜƴǘ ƻǊ ƎǳŀǊŘƛŀƴ ƻŦ ŜŀŎƘ ǎǘǳŘŜƴǘΦ CǳǊǘƘŜǊΣ 

a school district is required to notify the parent or guardian of each student in kindergarten, first grade, 

or second grade who is determined to be at risk for dyslexia or other reading difficulties based on the 

results of the reading instruments.  In accordance with TEC §28.006(g), an accelerated reading 

instruction program must be provided to these students. 

 

Districts that decide to use one instrument to meet the requirements of both the dyslexia screening and 

the early reading diagnosis for kindergarten and grade 1 must also continue to administer reading 

instruments to all second-grade students and to students in grade 7 who did not demonstrate proficiency 

on the state reading assessment for sixth grade. 
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¢ƘŜ ŎǳǊǊŜƴǘ /ƻƳƳƛǎǎƛƻƴŜǊΩǎ [ƛǎǘ ƻŦ wŜŀŘƛƴƎ LƴǎǘǊǳƳŜƴǘǎ ƛƴŎƭǳŘŜǎ ƛƴǎǘǊǳƳŜƴǘǎ ǘƘŀǘ ƳŜŜǘ ǘƘŜ 

requirements of TEC §28.006 and is available on the Texas Education Agency (TEA) website at 

https://tea.texas.gov/WorkArea/DownloadAsset.aspx?id=51539609421. 

Marshall ISD must screen all students in kindergarten and grade 1 for dyslexia and related disorders 

regardless of the availability of funding. 

 

Texas Education Code §38.003 mandates that kindergarten students be screened at the end of the 

school year. 

 

Texas Education Code §38.003 does not explicitly state when first grade students must be screened. The 

SBOE, through approval of the rule which requires adherence to this handbook (TAC §74.28), has 

determined that students in first grade must be screened no later than the middle of the school year. 

Screening of first-grade students can begin anytime in the fall as the teacher deems appropriate. Grade 

1 screening must conclude no later than January 31 of each year. 

 

It is important to note that, while TEC §38.003 requires that all students in kindergarten and grade 1 be 

screened for dyslexia and related disorders, at the time of the update to this handbook it was 

determined there are no grade-level appropriate screening instruments for dysgraphia and the other 

identified related disorders. 

 

Screening, by definition, should never be the final determination of whether a student has dyslexia. 

Therefore, screening tools must be brief, efficient, and cost effective. 

 

Who May Administer the Dyslexia Screener? 

 Marshall ISD will ensure that appropriately trained and qualified individuals administer and interpret 

the results of the selected screening instrument. Please note that an educational aide is not eligible to 

administer or interpret the dyslexia screening instrument. Individuals who administer and interpret the 

screening instrument must, at minimum, meet the following qualifications: 

 ω !ƴ ƛƴŘƛǾƛŘǳŀƭ ǿƘƻ ƛǎ ŎŜǊǘƛŦƛŜŘκƭƛŎŜƴǎŜŘ ƛƴ ŘȅǎƭŜȄƛŀΤ ƻǊ  

ω ! ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊ ǿƘƻ ƘƻƭŘǎ ŀ ǾŀƭƛŘ ŎŜǊǘƛŦƛŎŀǘƛƻƴ ŦƻǊ ƪƛƴŘŜǊƎŀǊǘŜƴ ŀƴŘ ƎǊŀŘŜ м. (For a list of current 

certifications for kindergarten and grade 1, see the State Board for Educator Certification Teacher 

Assignment Chart at https://tea.texas.gov/Texas_Educators/Certification/.)  

 

.9{¢ tw!/¢L/9Υ ²ƘŜƴŜǾŜǊ ǇƻǎǎƛōƭŜΣ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊ ǎƘƻǳƭŘ ŀŘƳƛƴƛǎǘŜǊ ǘƘŜ 

screening instrument for dyslexia and reading difficulties. 

https://tea.texas.gov/WorkArea/DownloadAsset.aspx?id=51539609421
https://tea.texas.gov/Texas_Educators/Certification/
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Interpretation  of Data/Screener : 

Once the screening has been administered the next steps are to analyze results, identify level of risk for 

each student, and make informed decisions. The next steps are broadly categorized as: refer for 

evaluation, implement targeted intervention, and/or continue with core instruction. 

 

For students who are identified as at risk for dyslexia, Marshall ISD schools should provide targeted 

intervention provided by the appropriate staff as determined by the district or charter school. The 

district or school should also continue the data collection and evaluation process outlined in Chapter III, 

Procedures for the Evaluation and Identification of Students with Dyslexia from The Dyslexia Handbook 

developed by The Texas Education Agency.  

It is important to note that the use of a tiered intervention process, such as Response to Intervention or 

RTI, must not be used to delay or deny an evaluation for dyslexia, especially when parent or teacher 

observations reveal the common characteristics of dyslexia. For students who score close to the cut 

point, more information will be needed to make an informed decision regarding referral for evaluation, 

implementation of targeted interventions with progress monitoring, or continuation of core instruction 

only. Data gathering will provide this additional information. 

A qualified team is required to review all data to make informed decisions regarding whether a student 

exhibits characteristics of dyslexia. This team must consist of individuals whoτ 

 ω ƘŀǾŜ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΤ  

ω ŀǊŜ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ǘǊŀƛƴŜŘ ƛƴ ǘƘŜ ŀŘƳƛƴƛǎǘǊŀǘƛƻn of the screening tool;  

ω ŀǊŜ ǘǊŀƛƴŜŘ ǘƻ ƛƴǘŜǊǇǊŜǘ ǘƘŜ ǉǳŀƴǘƛǘŀǘƛǾŜ ŀƴŘ ǉǳŀƭƛǘŀǘƛǾŜ ǊŜǎǳƭǘǎ ŦǊƻƳ ǘƘŜ ǎŎǊŜŜƴƛƴƎ ǇǊƻŎŜǎǎΤ ŀƴŘ 

 ω ǊŜŎƻƎƴƛȊŜ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ ŘȅǎƭŜȄƛŀΦ  

¢ƘŜ ǘŜŀƳ Ƴŀȅ Ŏƻƴǎƛǎǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊΣ ǘƘŜ ŘȅǎƭŜȄƛŀ ǎǇŜŎƛŀƭƛǎǘΣ ǘƘŜ ƛndividual who 

administered the screener, a representative of the Language Proficiency Assessment Committee (LPAC) 

(as appropriate), and an administrator. If the process of identification is initiated under IDEA, the team 

must also include the parent and all IDEA procedures must be followed. 

It is important to remember that any point in the process a referral for a dyslexia evaluation may be 

made either under Section 504 if a disability is suspected or under IDEA if a disability and a 

corresponding need for special education services are suspected.  

Regardless of the process in place for screening and data review, a student may be recommended for a 

dyslexia evaluation whenever accumulated data indicates that the student continues to struggle with 

one or more of the components of reading. Parents/guardians have the right to request a referral for a 

dyslexia evaluation under IDEA or Section 504 at any time. Districts must ensure that evaluations of 

children suspected of having a disability are not delayed or denied because of implementation of tiered 

interventions or RTI. 
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Child Find:  

In addition to state and local requirements to screen and identify students who may be at risk for 

dyslexia, there are also overarching federal laws and regulations to identify students with disabilities, 

commonly referred to as Child Find. Child Find is a set of provisions in the Individuals with Disabilities 

Education Act (IDEA), a federal law that requires, in part, that states have processes in place for 

identifying and evaluating children with disabilities who may need special education and related 

services. The purpose of IDEA is to ensure a free and appropriate public education for children with 

disabilities (20 U.S.C. §1400(d); 34 C.F.R. §300.1).  

Another federal law that affects children with disabilities in public school is Section 504 of the 

Rehabilitation Act of 1973, commonly referred to as Section 504. Under Section 504, public schools must 

annually attempt to identify and locate every qualified person with a disability residing in its jurisdiction 

and to notify persons with disabilities and/or their parents of the requirements of Section 504. 

 Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƴƻǘŜ ǘƘŀǘ L59! ŀƴŘ {ŜŎǘƛƻƴ рлп ǎŜǇŀǊŀǘŜƭȅ ŘŜŦƛƴŜ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀ άŎƘƛƭŘ ǿƛǘƘ ŀ 

Řƛǎŀōƛƭƛǘȅέ ŀƴŘ ŀ άǉǳŀƭƛŦƛŜŘ ŘƛǎŀōƭŜŘ ǇŜǊǎƻƴΦέ !ǎ ǘƘŜǎŜ ŀǊŜ ŘƛŦŦŜǊŜƴǘ ŘŜŦƛƴƛǘƛƻƴǎ ŀƴŘ ŘƛŦŦŜǊŜƴǘ ƭŀǿǎΣ 

questions regarding this information should be directed to Marshall ISD campus or district special 

education personnel and Section 504 coordinators. 
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III.  Procedures for the Evaluation and Identification of Students 

with Dyslexia, Dysgraphia or Related Disorders  

 

The determination to refer a Marshall ISD student for an evaluation must always be made on a case-by-

case basis and must be driven by data-based decisions. 

 

A team of persons with knowledge of the student, instructional practices, and possible service options 

meets to discuss data collected and the implications of that data. These individuals include, but are not 

limited to, the classroom teacher, administrator, dyslexia specialist, and/or interventionist. This team 

may also include the parents and/or a diagnostician familiar with testing and interpreting evaluation 

results. This team may have different names in different districts and/or campuses. For example, the 

team may be called a student success team, student support team, student intervention team, or even 

something else. This team of knowledgeable persons is not an Admission, Review, and Dismissal (ARD) 

committee or a Section 504 committee, although many of these individuals may be on a future 

committee if the student is referred for an evaluation and qualifies for services and/or accommodations. 

 

If the team determines that the data does not give the members reason to suspect that a student has 

dyslexia, a related disorder, or other disability, the team may decide to provide the student with 

additional support in the classroom or through the RTI process. However, the student is not referred for 

an evaluation at this time. 

 

If the team suspects that the student has dyslexia or a related disorder, the team should consider the 

type of instruction that woulŘ ōŜǎǘ ƳŜŜǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎΥ 

 

1) Standard protocol dyslexia instruction includes the critical, evidence-based 

components of and delivery methods for dyslexia instruction. Components of this 

instruction include, among other things, phonological awareness, sound-symbol 

association, syllabication, orthography, morphology, syntax, reading comprehension, 

and reading fluency. Principles for effective delivery of content must be consistent with 

research-based practices, including a multisensory, systematic, cumulative, and explicit 

approach. Standard protocol dyslexia instruction is not specially designed instruction.  

 

2) Specially designed instruction ƛǎ ŘŜŦƛƴŜŘ ǳƴŘŜǊ L59! ŀǎ άŀŘŀǇǘƛƴƎ Φ Φ Φ ǘƘŜ ŎƻƴǘŜƴǘΣ 

methodology, or delivery of instǊǳŎǘƛƻƴέ ǘƻ ŀ ŎƘƛƭŘ ŜƭƛƎƛōƭŜ ǳƴŘŜǊ L59!Φ ¢Ƙƛǎ ƛƴǎǘǊǳŎǘƛƻƴ 

Ƴǳǎǘ ŀŘŘǊŜǎǎ ǘƘŜ ǳƴƛǉǳŜ ƴŜŜŘǎ ƻŦ ǘƘŜ ŎƘƛƭŘ ǘƘŀǘ ǊŜǎǳƭǘ ŦǊƻƳ ǘƘŜ ŎƘƛƭŘΩǎ Řƛǎŀōƛƭƛǘȅ ŀƴŘ 

Ƴǳǎǘ ŜƴǎǳǊŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ƎŜƴŜǊŀƭ ŎǳǊǊƛŎǳƭǳƳ ǎƻ ǘƘŀǘ ǘƘŜ ŎƘƛƭŘ Ŏŀƴ ƳŜŜǘ ǘƘŜ ǎǘŀǘŜΩǎ 

educational standards (34 C.F.R §300.39(b)(3)). In some cases, the data may suggest 

that the unique needs of a student suspected of having dyslexia require a more 
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individualized program than that offered through standard protocol dyslexia instruction. 

When this is the case, there is reason to suspect that special education services are 

necessary for the student. 

Referral Timelines  

When a referral for a dyslexia/dysgraphia or other related disorders evaluation is made under IDEA, 

Texas law establishes that a full individual and initial evaluation (FIE) must be completed within 45-

school days from the time a district or charter school receives consent. Section 504, however, does not 

require specific timelines. Therefore, it is beneficial for districts to consider the timelines Texas has 

established for special education evaluations through TEC §29.004(a). The Office of Civil Rights (OCR) 

ƭƻƻƪǎ ǘƻ ǎǘŀǘŜ ǘƛƳŜƭƛƴŜǎ ŀǎ ŀ ƎǳƛŘŜƭƛƴŜ ǿƘŜƴ ŘŜŦƛƴƛƴƎ ŀ άǊŜŀǎƻƴŀōƭŜ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜέ ǎƘƻǳƭŘ ŀ ŎƻƳǇƭŀƛƴǘ 

be filed regarding evaluation procedures.  Marshall ISD will follow, as closely as appropriate, 

requirements related to IDEA when completing an evaluation under Section 504. 

 

Re-evaluation for Dyslexia 

Unless otherwise provided by law, a student determined to have dyslexia during screening or testing 

under Subsection (a) or accommodated because of dyslexia may not be rescreened or retested for 

ŘȅǎƭŜȄƛŀ ŦƻǊ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ǊŜŀǎǎŜǎǎƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘ ŦƻǊ ŀŎŎƻƳƳƻŘŀǘƛƻƴǎ ǳƴǘƛƭ ǘƘŜ ŘƛǎǘǊƛŎǘ 

reevaluates the information obtained from previous screening or testing of the student. 

See Figure 3.8 flowchart from The 2018 Dyslexia Handbook for more information. 

 

Evaluating for Dysgraphia 

Schools shall recommend evaluation for dysgraphia if the student demonstrates the following:  

ω LƳǇŀƛǊŜŘ ƻǊ ƛƭƭŜƎƛōƭŜ ƘŀƴŘǿǊƛǘƛƴƎ ǘƘŀǘ ƛǎ ǳƴŜȄǇŜŎǘŜŘ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀƎŜκƎǊŀŘŜ  

ω LƳǇŀƛǊŜŘ ƘŀƴŘǿǊƛǘƛƴƎ ǘƘŀǘ ƛƴǘŜǊŦŜǊŜǎ ǿƛǘƘ ǎǇŜƭƭƛƴƎΣ ǿǊƛǘǘŜƴ ŜȄǇǊŜǎǎƛƻƴΣ ƻǊ ōƻǘƘ ǘƘŀǘ ƛǎ ǳƴŜȄǇŜŎǘŜŘ ŦƻǊ 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀƎŜκƎǊŀŘŜ 

¢ƘŜ ŦƛǊǎǘ ǎǘŜǇ ƛƴ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ ǇǊƻŎŜǎǎΣ Řŀǘŀ ƎŀǘƘŜǊƛƴƎΣ ǎƘƻǳƭŘ ōŜ ŀƴ ƛƴǘŜƎǊŀƭ ǇŀǊǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƻǊ 

ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ǇǊƻŎŜǎǎ ŦƻǊ ŀƴȅ ǎǘǳŘŜƴǘ ŜȄƘƛōƛǘƛƴƎ ƭŜŀǊƴƛƴƎ ŘƛŦŦƛŎǳƭǘƛŜǎΦ  

Documentation of the following characteristics of dysgraphia could be collected during the data 

gathering phase:  

ω {ƭƻǿ ƻǊ ƭŀōƻǊŜŘ ǿǊƛǘǘŜƴ ǿƻǊƪ  

ω tƻƻǊ ŦƻǊƳŀǘƛƻƴ ƻŦ ƭŜǘǘŜǊǎ  

ω LƳǇǊƻǇŜǊ ƭŜǘǘŜǊ ǎƭŀƴǘ  

ω tƻƻǊ ǇŜƴŎƛƭ ƎǊƛǇ  

ω LƴŀŘŜǉǳŀǘŜ ǇǊŜǎǎǳǊŜ ŘǳǊƛƴƎ ƘŀƴŘǿǊƛǘƛƴƎ όǘƻƻ ƘŀǊŘ ƻǊ ǘƻƻ ǎƻŦǘύ  
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ω 9ȄŎŜǎǎƛǾŜ ŜǊŀǎǳǊŜǎ  

ω tƻƻǊ ǎǇŀŎƛƴƎ ōŜǘǿŜŜƴ words  

ω tƻƻǊ ǎǇŀŎƛƴƎ ƛƴǎƛŘŜ ǿƻǊŘǎ  

ω Lƴŀōƛƭƛǘȅ ǘƻ ǊŜŎŀƭƭ ŀŎŎǳǊŀǘŜ ƻǊǘƘƻƎǊŀǇƘƛŎ ǇŀǘǘŜǊƴǎ ŦƻǊ ǿƻǊŘǎ  

ω άōέ ŀƴŘ άŘέ ǊŜǾŜǊǎŀƭǎ ōŜȅƻƴŘ ŘŜǾŜƭƻǇƳŜƴǘŀƭƭȅ ŀǇǇǊƻǇǊƛŀǘŜ ǘƛƳŜ 

 ω Lƴŀōƛƭƛǘȅ ǘƻ ŎƻǇȅ ǿƻǊŘǎ ŀŎŎǳǊŀǘŜƭȅ  

ω Lƴŀōƛƭƛǘȅ ƻŦ ǎǘǳŘŜƴǘ ǘƻ ǊŜŀŘ ǿƘŀǘ ǿŀǎ ǇǊŜǾƛƻǳǎƭȅ ǿǊitten  

ω hǾŜǊǳǎŜ ƻŦ ǎƘƻǊǘ ŦŀƳƛƭƛŀǊ ǿƻǊŘǎ ǎǳŎƘ ŀǎ άōƛƎέ  

ω !ǾƻƛŘŀƴŎŜ ƻŦ ǿǊƛǘǘŜƴ ǘŀǎƪǎ  

ω 5ƛŦŦƛŎǳƭǘȅ ǿƛǘƘ Ǿƛǎǳŀƭ-motor integrated sports or activities 

 

Students who are currently eligible under IDEA and have an IEP and who are now suspected of having 

dysgraphia must undergo a reevaluation under IDEA. 

 

 

Review and Interpretation of Data and Evaluation 

To appropriately understand evaluation data, the committee of knowledgeable persons (ARD or Section 

рлпύ Ƴǳǎǘ ƛƴǘŜǊǇǊŜǘ ǘŜǎǘǎ ǊŜǎǳƭǘǎ ƛƴ ƭƛƎƘǘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ƘƛǎǘƻǊȅΣ ƭƛƴƎǳƛǎǘƛŎ ōŀŎƪƎǊƻǳƴŘΣ 

environmental or socioeconomic factors, and any other pertinent factors that affect learning.  
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The Marshall ISD !w5 ƻǊ {ŜŎǘƛƻƴ рлп ŎƻƳƳƛǘǘŜŜ Ƴǳǎǘ ŦƛǊǎǘ ŘŜǘŜǊƳƛƴŜ ƛŦ ŀ ǎǘǳŘŜƴǘΩǎ ŘƛŦŦƛŎǳƭǘƛŜǎ ƛƴ ǘƘŜ 

areas of writing and spelling reflect a pattern of evidence for the primary characteristics of dysgraphia 

witƘ ǳƴŜȄǇŜŎǘŜŘƭȅ ƭƻǿ ǇŜǊŦƻǊƳŀƴŎŜ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀƎŜ ŀƴŘ ŜŘǳŎŀǘƛƻƴŀƭ ƭŜǾŜƭ ƛƴ ǎƻƳŜ ƻǊ ŀƭƭ ƻŦ ǘƘŜ 

following areas:  

ω IŀƴŘǿǊƛǘƛƴƎ 

 ω ²ǊƛǘƛƴƎ ŦƭǳŜƴŎȅ όŀŎŎǳǊŀŎȅ ŀƴŘ ǊŀǘŜύ  

ω ²ǊƛǘǘŜƴ 9ȄǇǊŜǎǎƛƻƴ  

ω {ǇŜƭƭƛƴƎ  

Based on the above information and guidelines, should the committee (Section 504 or ARD) determine 

that the student exhibits weakness in writing and spelling, the committee will then examine the 

ǎǘǳŘŜƴǘΩǎ Řŀǘŀ ǘƻ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǘƘŜǎŜ ŘƛŦŦƛŎǳƭǘƛŜǎ ŀǊŜ ǳƴŜȄǇŜŎǘŜŘ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƻǘƘŜǊ 

abilities, sociocultural factors, language differences, irregular attendance, or lack of appropriate and 

effective instruction. For example, the student may exhibit strengths in areas such as reading 

comprehension, listening comprehension, oral verbal ability, or math reasoning yet still have difficulty 

with writing and spelling.  

Therefore, it is not one single indicator, but a preponderance of informal and formal data that provide 

the committee with evidence for whether these difficulties are unexpected. 
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IV. Instruction  

 

¢ŜȄŀǎ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ ϠоуΦллоόōύ ǎǘŀǘŜǎΣ άƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ǇǊƻƎǊŀƳ ŀǇǇǊƻǾŜŘ ōȅ ǘƘŜ {ǘŀǘŜ .ƻŀǊŘ 

of Education, the board of trustees of each school district shall provide for the treatment of any student 

ŘŜǘŜǊƳƛƴŜŘ ǘƻ ƘŀǾŜ ŘȅǎƭŜȄƛŀ ƻǊ ŀ ǊŜƭŀǘŜŘ ŘƛǎƻǊŘŜǊΦέ {.h9 ǊǳƭŜǎ ƛƴ мф ¢!/ ϠтпΦну ǊŜǉǳƛǊŜ ǘƘŀǘ ŜŀŎƘ ǎŎƘƻƻƭ 

must provide an identified student access at his/her campus to an instructional program that meets the 

requirements in SBOE rule and to the services of a teacher trained in dyslexia and related disorders. 

While the components of instruction for students with dyslexia include good teaching principles for all 

teachers, the explicitness and intensity of the instruction, fidelity to program descriptors, grouping 

formats, and training and skill of the teachers are wholly different from core classroom instruction and 

must be considered when making individual placement decisions. 

Standard Protocol Dyslexia Instruction 

For the student who has not benefited from the research-based core reading instruction, the 

components of instruction will include additional focused intervention as appropriate for the reading 

needs of the student with dyslexia. Standard protocol dyslexia instruction provides evidence-based, 

multisensory structured literacy instruction for students with dyslexia. A standard protocol dyslexia 

instructional program must be explicit, systematic, and intentional in its approach. This instruction is 

designed for all students with dyslexia and will often take place in a small group setting. Standard 

protocol dyslexia instruction must beτ ω ŜǾƛŘŜƴŎŜ-ōŀǎŜŘ ŀƴŘ ŜŦŦŜŎǘƛǾŜ ŦƻǊ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŘȅǎƭŜȄƛŀΤ ω 

ǘŀǳƎƘǘ ōȅ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ǘǊŀƛƴŜŘ ƛƴǎǘǊǳŎǘƻǊΤ ŀƴŘ ω ƛƳǇƭŜƳŜƴǘŜŘ ǿƛǘƘ ŦƛŘŜƭƛǘȅΦ 

For Marshall ISD students with dyslexia who have been determined eligible for and who are receiving 

special education services, specially designed instruction must also address the critical, evidence-based 

components described in this chapter. Specially designed instruction differs from standard protocol 

dyslexia instruction in that it offers a more individualized program specifically designed to meet a 

ǎǘǳŘŜƴǘΩǎ ǳƴƛǉǳŜ ƴŜŜŘǎΦ 

Required Components of Dyslexia Instruction 

Phonological awareness, sound-symbol association, syllabication, orthography, morphology, syntax, 

reading comprehension, and reading fluency.  Marshall ISD continues to use both MTA and Reading by 

Design for dyslexia instruction. 

Dyslexia Specialist Training Requirements 

Teachers, such as reading specialists, master reading teachers, general education classroom teachers, or 

special education teachers, who provide dyslexia intervention for students are not required to hold a 

specific license or certification. However, these educators must at a minimum have additional 

documented dyslexia training aligned to 19 TAC §74.28(c) and must deliver the instruction with fidelity.  

This includes training in critical, evidence-based components of dyslexia instruction such as phonological 

awareness, sound-symbol association, syllabication, orthography, morphology, syntax, reading 

comprehension, and reading fluency. In addition, they must deliver multisensory instruction that 
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simultaneously uses all learning pathways to the brain, is systematic and cumulative, is explicitly taught, 

uses diagnostic teaching to automaticity, and includes both analytic and synthetic approaches. 

See chart below: 

 

 

To ensure that Marshall ISD teachers are knowledgeable about dyslexia, TEC §21.054(b) and 19 TAC 

§232.11(e) require educators who teach students with dyslexia to be trained in new research and 

practices related to dyslexia as a part of their continuing professional education (CPE) hours. 

Instructional Intervention for ELLs 

English Learners (Els) receiving dyslexia services will have unique needs. Provision of dyslexia instruction 

should be in accordance with the program model the student is currently receiving (e.g., dual language, 

transitional bilingual, ESL). Interventionists working with ELs should have additional training on the 

specialized needs of ELs. 

For ELs learning to read in English and not in their native language, progress in reading may be hindered 

due to limited vocabulary in English. Therefore, in addition to all the components of effective instruction 

previously discussed, intervention for ELs also must emphasize oral language development 

(CardenasHagan, 2018). Because the English language is derived from Anglo-Saxon, Latin, Greek, French, 

and other languages, ELs can expand their oral language and vocabulary knowledge by understanding 

the cognates (baseball/béisbol or leader/lider) that exist in their native language and English. The 

similarities of words in the native language and English must be explicitly taught. 

It is also necessary to incorporate ESL strategies during the intervention process and in all content areas. 

In Texas, school districts are required to implement the English Language Proficiency Standards (ELPS) as 

an integral part of each subject area in the required curriculum (TAC §74.4(a)).  

 

Dyslexia instruction for ELs must incorporate the ELPS. A few strategies to consider include the 

following: 

ω 9ǎǘŀōƭƛǎƘ ǊƻǳǘƛƴŜǎ ǎƻ ǘƘŀǘ 9[ǎ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƛǎ ŜȄǇŜŎǘŜŘ ƻŦ ǘƘŜƳ  

ω tǊƻǾƛŘŜ ƴŀǘƛǾŜ ƭŀƴƎǳŀƎŜ ǎǳǇǇƻǊǘ ǿƘŜƴ ƎƛǾƛƴƎ ŘƛǊŜŎǘƛƻƴǎ or when students do not 

understand the task 
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 ω tǊƻǾƛŘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ǊŜǇŜǘƛǘƛƻƴ ŀƴŘ ǊŜƘŜŀǊǎŀƭ ǎƻ ǘƘŀǘ ǘƘŜ ƴŜǿ ƛƴŦƻǊƳŀǘƛƻƴ Ŏŀƴ ōŜ 

learned to mastery  

ω !ŘƧǳǎǘ ǘƘŜ ǊŀǘŜ ƻŦ ǎǇŜŜŎƘ ŀƴŘ ǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ƻŦ ǘƘŜ ƭŀƴƎǳŀƎŜ ǳǎŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ 

second language proficiency level of each student  

ω tǊƻǾƛŘŜ ŜȄǘǊŀ ǘƛƳŜ ŦƻǊ ǘƘŜ 9[ ǘƻ ǇǊƻŎŜǎǎ ǘƘŜ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜΦ ¢Ƙƛǎ ƛǎ ŜǎǇŜŎƛŀƭƭȅ 

necessary during the early stages of second language development  

ω tǊƻǾƛŘŜ ŜȄǘǊŀ ǘƛƳŜ ŦƻǊ ǘƘŜ 9[ ǘƻ ŦƻǊƳǳƭŀǘŜ ƻǊŀƭ ŀƴŘ ǿǊƛǘǘŜƴ ǊŜǎǇƻƴǎŜǎ  

ω 9ƳǇƘŀǎƛȊŜ ǘŜȄǘ ǘƘŀǘ ƛƴŎƭǳŘŜǎ ŦŀƳƛƭƛŀǊ ŎƻƴǘŜƴǘ ŀƴŘ ŜȄǇƭŀƛƴ ǘƘŜ ǎǘǊǳŎǘǳǊŜ ƻŦ ǘƘŜ ǘŜȄǘ 

 

Instructional Accommodations for Dyslexia 

Accommodations are not one size fits all; rather, the impact of dyslexia on each individual student 

determines the necessary accommodation. Listed below are examples of reasonable classroom 

accommodations:  

ω /ƻǇƛŜǎ ƻŦ ƴƻǘŜǎ όŜΦƎΦΣ ǘŜŀŎƘŜǊ- or peer-provided)  

ω bƻǘŜ-taking assistance  

ω !ŘŘƛǘƛƻƴŀƭ ǘƛƳŜ ƻƴ Ŏƭŀǎǎ ŀǎǎƛƎƴƳŜƴǘǎ ŀƴŘ ǘŜǎǘǎ  

ω wŜŘǳŎŜŘκǎƘƻǊǘŜƴŜŘ ŀǎǎƛƎƴƳŜƴǘǎ όŜΦƎΦΣ ŎƘǳƴƪƛƴƎ ŀǎǎƛƎƴƳŜƴǘǎ ƛƴǘƻ ƳŀƴŀƎŜŀōƭŜ ǳƴƛǘǎΣ ŦŜǿŜǊ ƛǘŜƳǎ ƎƛǾŜƴ 

on a classroom test or homework assignment without eliminating concepts, or student planner to assist 

ǿƛǘƘ ŀǎǎƛƎƴƳŜƴǘǎύ ω !ƭǘŜǊƴŀǘƛǾŜ ǘŜǎǘ ƭƻŎŀǘƛƻƴ ǘƘŀǘ ǇǊƻǾƛŘŜǎ ŀ ǉǳƛŜǘ ŜƴǾƛǊƻƴƳŜƴǘ ŀƴŘ ǊŜŘǳŎŜǎ ŘƛǎǘǊŀŎǘƛƻƴǎ 

ω tǊƛƻǊƛǘȅ ǎŜŀǘƛƴƎ ŀǎǎƛƎƴƳŜƴǘ  

ω hǊŀƭ ǊŜŀŘƛƴƎ ƻŦ ŘƛǊŜŎǘƛƻƴǎ ƻǊ ǿǊƛǘǘŜƴ ƳŀǘŜǊƛŀƭ  

ω ²ƻǊŘ ōŀƴƪǎ  

ω !ǳŘƛƻōƻƻƪǎ  

ω ¢ŜȄǘ ǘƻ ǎǇŜŜŎh  

ω {ǇŜŜŎƘ ǘƻ ǘŜȄǘ  

ω 9ƭŜŎǘǊƻƴƛŎ ǎǇŜƭƭŜǊǎ  

ω 9ƭŜŎǘǊƻƴƛŎ ŘƛŎǘƛƻƴŀǊƛŜǎ  

ω CƻǊƳǳƭŀ ŎƘŀǊǘǎ  

ω !ŘŀǇǘƛǾŜ ƭŜŀǊƴƛƴƎ ǘƻƻƭǎ ŀƴŘ ŦŜŀǘǳǊŜǎ ƛƴ ǎƻŦǘǿŀǊŜ ǇǊƻƎǊŀƳǎ 

 

Instructional Accommodations for the Student with Dysgraphia 
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ω !ƭƭƻǿ ƳƻǊŜ ǘƛƳŜ ŦƻǊ ǿǊƛǘǘŜƴ ǘŀǎƪǎ ƛƴŎƭǳŘƛƴƎ note taking, copying, and tests 

ω wŜŘǳŎŜ ǘƘŜ ƭŜƴƎǘƘ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǿǊƛǘǘŜƴ ŀǎǎƛƎƴƳŜƴǘǎ  

ω tǊƻǾƛŘŜ ŎƻǇƛŜǎ ƻŦ ƴƻǘŜǎ ƻǊ ŀǎǎƛƎƴ ŀ ƴƻǘŜ ǘŀƪƛƴƎ ōǳŘŘȅ ǘƻ ŀǎǎƛǎǘ ǿƛǘƘ ŦƛƭƭƛƴƎ ƛƴ ƳƛǎǎƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ  

ω !ƭƭƻǿ ǘƘŜ ǎǘǳŘŜƴǘ ǘƻ ŀǳŘƛƻ ǊŜŎƻǊŘ ƛƳǇƻǊǘŀƴǘ ŀǎǎƛƎƴƳŜƴǘǎ ŀƴŘκƻr take oral tests  

ω !ǎǎƛǎǘ ǎǘǳŘŜƴǘ ǿƛǘƘ ŘŜǾŜƭƻǇƛƴƎ ƭƻƎƛŎŀƭ ǎǘŜǇǎ ǘƻ ŎƻƳǇƭŜǘŜ ŀ ǿǊƛǘƛƴƎ ŀǎǎƛƎƴƳŜƴǘ ƛƴǎǘŜŀŘ ƻŦ ŀƭƭ ŀǘ ƻƴŎŜ  

ω !ƭƭƻǿ ǘƘŜ ǳǎŜ ƻŦ ǘŜŎƘƴƻƭƻƎȅ όŜΦƎΦΣ ǎǇŜŜŎƘ ǘƻ ǘŜȄǘ ǎƻŦǘǿŀǊŜΣ ŜǘŎΦύ  

ω !ƭƭƻǿ ǘƘŜ ǎǘǳŘŜƴǘ ǘƻ ǳǎŜ ŎǳǊǎƛǾŜ ƻǊ ƳŀƴǳǎŎǊƛǇǘΣ ǿƘƛŎƘŜǾŜǊ ƛǎ Ƴost legible and efficient  

ω !ƭƭƻǿ ǘƘŜ ǎǘǳŘŜƴǘ ǘƻ ǳǎŜ ƎǊŀǇƘ ǇŀǇŜǊ ŦƻǊ ƳŀǘƘΣ ƻǊ ǘƻ ǘǳǊƴ ƭƛƴŜŘ ǇŀǇŜǊ ǎƛŘŜǿŀȅǎΣ ǘƻ ƘŜƭǇ ǿƛǘƘ ƭƛƴƛƴƎ ǳǇ 

columns of numbers  

ω hŦŦŜǊ ŀƴ ŀƭǘŜǊƴŀǘƛǾŜ ǘƻ ŀ ǿǊƛǘǘŜƴ ǇǊƻƧŜŎǘ ǎǳŎƘ ŀǎ ŀƴ ƻǊŀƭ ǊŜǇƻǊǘΣ ŘǊŀƳŀǘƛŎ ǇǊŜǎŜƴǘŀǘƛƻƴΣ ƻǊ Ǿƛǎǳŀƭ ƳŜŘia 

project 

Decisions about which accommodations to use are very individualized and should be made for each 

ǎǘǳŘŜƴǘ ōȅ ǘƘŀǘ ǎǘǳŘŜƴǘΩǎ !w5 ƻǊ {ŜŎǘƛƻƴ рлп ŎƻƳƳƛǘǘŜŜΣ ŀǎ ŀǇǇǊƻǇǊƛŀǘŜΦ {ǘǳŘŜƴǘǎ ŎŀƴΣ ŀƴŘ ǎƘƻǳƭŘΣ Ǉƭŀȅ 

a significant role in choosing and using accommodations. Students need to know what accommodations 

are possible, and then, based on knowledge of their personal strengths and limitations, they select and 

try accommodations that might be useful for them. The more input students have in their own 

accommodation choices, the more likely it is that they will use and benefit from the accommodations. 

 

Instruction for Students with Dysgraphia 

Between 10% and 30% of students struggle with handwriting. Early difficulties in this area are 

significantly correlated with poorer performance on composition tasks. The following are research-

based elements of effective handwriting instruction. These elements, which apply to both manuscript 

and cursive handwriting, may not necessarily apply to an entire class but instead may be used to support 

instructional methods delivered in small groups with students whose penmanship is illegible or 

dysfluent.  

1. Show students how to hold a pencil.  

2. Model efficient and legible letter formation.  

3. Provide multiple opportunities for students to practice effective letter formation. 

 4. Use scaffolds, such as letters with numbered arrows showing the order and direction of strokes.  

5. Have students practice writing letters from memory.  

сΦ tǊƻǾƛŘŜ ƘŀƴŘǿǊƛǘƛƴƎ ŦƭǳŜƴŎȅ ǇǊŀŎǘƛŎŜ ǘƻ ōǳƛƭŘ ǎǘǳŘŜƴǘǎΩ ŀǳǘƻƳŀǘƛŎƛǘȅΦ  

7. Practice handwriting in short sessions.  



Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
 

 τAdapted from Berninger et al., 1997; Berninger et al., 2006; Denton, 

Cope, & Moser, 2006; Graham et al., 2012; Graham, Harris, & Fink, 2000; Graham & Weintrub, 1996. 

While it is important for students with dysgraphia to receive the research-based elements of 

handwriting, spelling, and written language instruction as part of the core curriculum, for those students 

who require additional supports and services for dysgraphia, instructional decisions must be made by a 

committee (either Section 504 or ARD) that is knowledgeable about the instructional elements and 

delivery of instruction that is consistent with research-based practice. 

 

 

 

Handwriting supports spelling, a complex process of translating a phoneme (spoken sound) to the 

corresponding grapheme (orthographic representation) in order to generate written text to express an 

idea. Orthography is the written spelling patterns and rules in a given language. Students must be taught 



Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
 

the regularity and irregularity of the orthographic patterns of a language in an explicit and systematic 

manner. The instruction should be integrated with phonology and sound-symbol knowledge. 

 

Students with written expression difficulties because of dysgraphia would benefit from being taught 

explicit strategies for composing including planning, generating, reviewing/evaluating, and revising 

different genre including narrative, informational, compare and contrast, and persuasive compositions 

(IDA, 2012). 

 

 

Monitoring of Accommodations for Students under Section 504- all teachers of students with 

accommodations, including those with dyslexia or dysgraphia must complete each six weeks to document 

provision of accommodations as well as provide work samples. 

 

 

 

 



Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
 

Program Exit Criteria  

Upon successful completion of Marshall ISD dyslexia or dysgraphia program, as measured by program mastery 

checks, students will be exited from the program.  Additional criteria for exit may include but is not limited to: 

grades, state assessment data, benchmark or common assessment data, progress monitoring data, and individual 

dyslexia/dysgraphia program requirements. 

If a student has shown substantial growth or progress and the Section 504 Committee determines the student is 

ready to be dismissed completely from the program, the committee may recommend monitoring services instead 

of direct services.  When a child is exited from the dyslexia program, a dismissal form shall be placed in the 

ǎǘǳŘŜƴǘΩǎ /¦a ŦƻƭŘŜǊΦ 

At any time, a parent can request in writing that the student exit the program. 

 

Marshall ISD Progress Monitoring 

Marshall ISD Dyslexia Specialists will document progress for all students who receive direct services each six weeks 

by completing the following Dyslexia Report Card. 

 

 

 

 

 

 

 



Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
 

V.  Appendices  

Dyslexia General Guidelines Checklist (adapted from Region 10 ESC)  

Develop Awareness  

 Staff Development   

Select Teachers and Curriculum Materials  

 Number of Teachers Needed   

 Review of Teacher Certifications & 

Training  

 

 Review of Curriculum Materials  & 

Teaching Programs in District  

 

Develop or obtain forms for:  

 Procedures for ED a student with 

Dyslexia or a Related Disorder  

 

 Written Notice to Parents before 

Evaluation Takes Place (5 days Notice)  

 

 Data Gathering (referral packet)   

 Parent/Teacher Information   

 Recommend for Evaluation   

 Other(accommodations, monitor, etc)   

Set-up Process and Establish Who is Responsible for:  

 Administer K -2 Assessments & apply 

results to the instructional program  

 

 Screeners  

 Evaluation Instruments   

 ID (ARD or 504 Committee Decision)   

 Inform Parent of services and options 

under Section 504 

 

 Provide Parent Education Program   

 Intervention/Instructional Options   

 Progress Monitoring   

 Report in PEIMS the studentsõ IDõd 

with dyslexia & if services are 

provided; those at risk; reading 

instruments used  

 

Determine Exit Criteria/Continued Contact  

 Exit Criteria   

 Establish Support System for Exited 

Students 

 

Other/Notes  

   

   

   

 

 

 



Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
 

 

Technology Integration for Students with Dyslexia 

 

https://www.region10.org/programs/dyslexia-statewide/techplan/ 

Texas Education Code §38.0031, added by Senate Bill 866 (82nd Texas Legislature) states the following: 

(a) The agency shall establish a committee to develop a plan for integrating technology into the classroom 
to help accommodate students with dyslexia. The plan must: 

(1)Determine the classroom technologies that are useful and practical in assisting public schools in 
accommodating students with dyslexia, considering budget constraints of school districts; and 

(2)Develop a strategy for providing those effective technologies to students. 

(b) The agency shall provide the plan and information about the availability and benefits of the 
technologies identified under Subsection (a) (1) to school districts. 

(c) A member of the committee established under Subsection (a) is not entitled to reimbursement for 
travel expenses incurred by the member under this section unless agency funds are available for that 
purpose. 

Dyslexia Reading Phonics, School Appropriate Websites 

https://onlinephonicsgames.com/ 

www.ictgames.com 

www.pppst.com 

www.kizphonics.com 

www.funbrain.com 

www.starfall.com 

www.pbskids.com 

www.seussville.com 

www.onlinephonicsgames.com 

www.primarygames.com 

www.abcya.com 

https://www.region10.org/programs/dyslexia-statewide/techplan/
https://onlinephonicsgames.com/
http://www.ictgames.com/
http://www.pppst.com/
http://www.kizphonics.com/
http://www.funbrain.com/
http://www.starfall.com/
http://www.pbskids.com/
http://www.seussville.com/
http://www.onlinephonicsgames.com/
http://www.primarygames.com/
http://www.abcya.com/


Source: The Dyslexia Handbook, Updated 2018; Texas Education Agency    
tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accommodated_12_11_2018.pdf 
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